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Since beginning my teacher training, I have been fortunate enough to work with students of varying ages and levels. It has been an absolute pleasure to get started in the field of education and I look forward to continuing this journey in the coming years. However, I have often been surprised by my students with regard to their media literacy. Although most of my students could be characterized as clever young minds, who are undoubtedly headed towards a bright future, they have sometimes been too accepting of what they read online. An example of this was a student of mine who told me she would soon begin starting her day without breakfast but with a large cup of hot lemon water, as this would surely speed up her digestion and cause major weight loss – after all, it had worked for Beyoncé. Her source was a Buzzfeed article. Another student confided in me that 9/11 was an inside job, and that he had found sound evidence online supporting this theory. As my students would say: it did not check out. Naturally, it is not just secondary school students who sometimes fall into the trap of believing ill-advised weight loss suggestions and conspiracy theories: there are many adults who do, and so it is no wonder that some of my students do, too. However, these experiences did instill in me a desire to help students understand that not everything they read online is true. Since then, I have been thinking about the importance of teaching students to become more media literate and developing their ability for critical thinking. Not just, as in the previously mentioned examples, with regards to weight loss advice and conspiracy theories, but also in relation to the news that pops up daily on their Facebook timelines and influences their beliefs about the world. As such, the subject of this project is the media and fake news. Hopefully, this project can function as a tentative step towards helping students develop their critical minds further. 
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This project was created explicitly with ‘Grote Opdracht 4: Taalbewustzijn maakt van leerlingen gerichte gebruikers’ in mind. Curriculum.nu points towards language awareness (taalbewustzijn) as a factor in socializing students, door hen in staat te stellen doelen en intenties van taalgebruik kritisch in te schatten (16). In this project, language awareness is incorporated expressly as the use of language in a certain context, such as media, and the meaning that is conveyed in its parameters. The relation between context and language and this relationship’s consequences for making meaning of language has been argued persuasively by post-modern thinkers such as Michel Foucault and Pierre Bourdieu (1981; 1991). In the context of this project, one example of this dynamic can be found at the beginning of the second lesson, when students are asked to reflect on the ‘clickbait’ title of the introduction slide. The type of language used for what has commonly become known as ‘clickbait’, i.e. titles for online articles that are written so as to generate as much consumer traffic (or ‘clicks’), which often follow a specific format and come across as exaggerated, has certain cultural connotations and invites expectations about the content of the article. Another example is that of the fake news headline of Denzel Washington expressing support for Donald Trump “in the most epic way possible”, which uses exaggeration and subjective language and reflects conventional use of language in fake news stories (slide 14). The focus on the parameters of language use in context, such as news websites, can, for instance, be found in the fake news quiz, which asks students to consider the text as well as media conventions that typically go along with authentic news articles. 
The relevancy of subject of this project, “The Media and ‘Fake News’”, is demonstrated by the increasing importance of media literacy for students growing up in the current media environment (Ivanovic 441). News spreads faster and across more different platforms, thus calling for an increased critical awareness of how news can be manipulated. Core principles of media literacy education demand that it:
“[requires] active inquiry and critical thinking about the messages we receive and create; expands the concepts of literacy (i.e., reading and writing) to include all forms of media; builds and reinforces skills for learners of all ages, and like print literacy, those skills necessitate integrated, interactive and repeated practice; develops informed, reflective and engaged participants essential for a democratic society; affirms that people use their individual skills, beliefs and experiences to construct their own meanings from media messages.” (Scheibe & Rogow qtd. in Dvorghets & Shaturnaya 193)
Considering the complexity of media literacy education, it can pose a challenge to both students and educators. However, as each of the principles stated above requires a degree of critical thinking, it is clear that this notion of thinking critically about, for instance, “the messages we receive and create” (idem), is at the core of media literacy. 
Critical thinking can be defined as “the cognitive process(es) by which information (of a visual, olfactory or auditory nature) or data of any kind, (that can be gathered through sensory perception) are transformed or mentally operated upon in some effortful and purposeful way. It is the analysis, processing or transforming of given information, data or ideas” (McGregor 23). In other words, critical thinking is a way of making sense of the input students receive from the world around them. Previous research indicated that critical thinking is an important skill for students to acquire, as students that display a high level of critical thinking “tend to be good at organizing complex matters, diligent in searching for related information, and persistent in trying to find out the most appropriate solutions when they are facing problems” (Husna 213). These skills are of great importance to performing well in higher education programmes as well as an asset in carrying out many different kinds of jobs. As such, projects that emphasize and develop critical thinking in students have proven and useful benefits for students both during and after their secondary education. 
According to McGregor, some of the most important characteristics of teaching critical thinking are that it should, “be meaningful and purposeful, be developed through the application of thinking skills, (…) be useful (academically and socially) [and] be transferable to other contexts and situations (in and out of school)” (24). According to McGregor, these characteristics have a positive effect on both student and efficiency of what is being taught. As such, the guidelines for this project are formulated according to these characteristics of teaching critical thinking, as well as the core principles of teaching media literacy by Scheibe and Rogow (qtd. in Dvorghets & Shaturnaya). A compilation of principles and characteristics, sorted into four corresponding project criteria, is shown on the next page.

	Criteria
	McGregor
	 Scheibe & Rogow

	Criterion 1
	“Critical thinking education should be meaningful and purposeful.”
	“Media literacy education expands the concepts of literacy (i.e., reading and writing) to include all forms of media.”

	Criterion 2
	“Critical thinking education should be developed through the application of thinking skills.”
	“Media literacy education [requires] active inquiry and critical thinking about the messages we receive and create.”
“Media literacy education builds and reinforces skills for learners of all ages, and like print literacy, those skills necessitate integrated, interactive and repeated practice.”

	Criterion 3
	“Critical thinking education should be useful (academically and socially)”
	“Media literacy education develops informed, reflective and engaged participants essential for a democratic society.” 

	Criterion 4
	“Critical thinking education should be transferable to other contexts and situations (in and out of school)”
	“Media literacy education affirms that people use their individual skills, beliefs and experiences to construct their own meanings from media messages.”



These criteria offer insight into what makes the subject of media suitable for teaching critical thinking in context: learning to understand and think about media is ‘meaningful and purposeful’, requires ‘the application of thinking skills’, is ‘useful’ both academically and socially and ‘transferable’ to context and situations outside of school. As such, the subject of media offers a compelling gateway into teaching critical thinking in an authentic context.
By now, I hope to have offered a clear and reasonable rationale for teaching this particular subject and skillset. However, at this point it should also be explained why this project is linked to ELT and not social studies (maatschappijleer or -wetenschappen). With regards to critical thinking, it has been noted that “students studying in an L2 struggle to perform at the same level as they are capable of in their first language” (Floyd 291). This suggests that the cognitive abilities that students display in their L1 are not wholly transferable to their performance in an L2.  Prior research has established “the general phenomenon of L2 cognitive deficit”, indicating that the use of L2 can negatively affect students’ cognitive ability when operating in L2 (Cook qtd. in Floyd 291). This implies that critical thinking is, to an extent, language specific. This makes sense in the context of media literacy in an L2, which relies on understanding and analyzing language cues in a particular context. 
To sum up, this project brings together the subject of media and critical thinking and is informed by the theoretical idea that language and making meaning are reliant on context; that the current media landscape is complex and warrants an emphasis on media literacy as an important skill; that teaching critical thinking in an L2 is necessary and furthers the personal and academic development of students. 
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This project was created for VWO students in the latter half of their fifth year. Sources have been selected to match the CEFR level of B2/C1, which matches the level students are supposed to attain. 
The learning outcomes of this project correspond with the end terms for the subject of English in secondary education as established by the Dutch ministry of Education. Domain A, which relates to reading proficiency, states that a student should be able to draw conclusions “met betrekking tot intenties, opvattingen en gevoelens van de auteur” (Examenblad.nl 7). As fake news is often informed and recognizable by the political opinion of the author, this project can be linked to this end term. In addition to this, the project adheres to two end terms listed in subdomain D1, namely for students to be able to present “verworven informatie adequaat (…) met het oog op doel en publiek, en daarbij zaken of personen beschrijven en uitdrukking geven aan gevoelens en standpunten verwoorden” and “een verslag schrijven” (8). The final assignment upholds the first of these two terms for all students, however, it should be noted that the second term, writing a report, may not apply to all students, as students also have a choice to present their findings in a video or by means of a presentation. In this case, the learning outcomes of the assignment correspond with subdomain C2: “De kandidaat kan verworven informatie adequaat presenteren met het oog op doel en publiek, en daarbij zaken of personen beschrijven en standpunten en argumenten verwoorden” (7). As such, this project fits in with the mandatory curriculum English as a secondary school subject in the Netherlands. 
The project consists of five lessons of sixty minutes. The first two lessons are designed to give the students the necessary background information they need to work on their project independently for the final three lessons. To maintain the students’ attention and engage them, teacher instruction is interspersed with assignments. Each of these assignments has been designed to fit with the design principles set forth by McGregor and Scheibe & Rogow (see also ‘Theoretical background’). The build-up and cohesion between the assignments themselves is informed by the idea of scaffolding, in order to help the student progress in small steps and to provide manageable and accessible opportunities for critical thinking before they start on their final assignment. 
 The final assignment is explained to the students at the beginning of lesson one, as this means that they have an incentive to pay specific attention to the information that is given and to ask questions about specific topics. After the first two lessons, students work on their final assignment in pairs. In the final assignment, students are given a choice between various forms of output and topics. In doing so, students can differentiate according to their interests and skills, which may in turn motivate them (Bahous, Bacha & Nabhani 40). In addition to this, it provides the student with a degree of autonomy, which, along with the two other key concepts of competence and relation, is stated to be a prerequisite for the successful learning environment of students (Ebbens & Ettekoven 149). To instill a sense of “individuele aanspreekbaarheid” in the students, they are asked to keep a record of their activities in the final assignment’s log (26). Students work in pairs to prevent students from taking credit for the work of their peers. A library or class room with computer access for each student is a prerequisite for this part of the project. 
The lesson goals for each lesson are outlined below. 

	Time frame 
	Learning goals

	Lesson 1
	· The student is familiar with the various roles of the media and can explain the media’s importance to a democracy. 
· The student can explain the term ‘fake news’ and how it is commonly used to describe fabricated, often political news stories but also to discredit legitimate news media. 
· The student can name an example of the possible harmful influence of fake news stories. 

	Lesson 2
	· The student can list some of the characteristics of fake news stories, such as exaggerated and subjective language, hyperbolic headlines.
· The student can distinguish a source that is questionable from one that is well-respected. 
· The student can reflect on their own ability regarding the two previous learning goals.

	Lesson 3-5
	· The student can work together with another student to carry out independent research regarding a subject related to media and fake news. 
· The student is able to express their findings and opinions in a medium of their choice. 
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The PowerPoint and the teacher’s explanation serve as the students’ main source of information during this project. However, this project includes four handouts, which are to be found in the last section of the teacher guide. Since there is a structured build-up between assignments, in which information for the next assignment is given between their intervals, I recommend adhering to providing these handouts individually. However, particularly interested or apt students may benefit from some extra study material. This material should be available during lesson one and two. I suggest the Factfulness Quiz, which can be retrieved online and gives students insight into how their beliefs and assumptions about the world are shaped by the media.[footnoteRef:1] Another possibility is to refer them to the Grover AI, a machine that detects but can also generate fake news stories, which can be found and used for free online.[footnoteRef:2] In addition to this, many interesting articles on fake news can be found online. [1:  Go to http://factfulnessquiz.com/download-free-pdf or google ‘factfulness quiz pdf’ if the link no longer works. ]  [2:  Go to https://thenewstack.io/grover-ai-detects-machine-generated-neural-fake-news-by-also-generating-it/ for information and a link to the AI, or google ‘Grover AI fake news’. ] 

The material used in this project, such as the pictures and examples in the PowerPoint presentation and the news quiz in the third handout, are heavily geared towards American politics. There are two reasons for this. For one, students have in my experience often shown interest in this subject when it came up in class. A subject that is interesting to students or that feels ‘real’ or urgent to them, because they see it in the news, may yield positive results for their participation in the project. Another important reason is that fake news is often brought up in relation to American politics. Since this project is about media and fake news, to distort or underplay this would lessen the relevance of the project. It is also important to note that research regarding the political leanings of fake news and its spread on Twitter has found that “the activity of Trump supporters influences the dynamics of the top fake news spreaders” (Bovet & Makse 1). Nevertheless, some students may feel that (parts of) their political identity is under attack, as the examples of fake news are written from a right-wing political perspective. If this occurs, I can only offer the advice of explaining the rationale behind the examples and inviting them to share their opinion without policing them. Theirs could be a wonderful voice to add to the chorus of the project. Finally, For obvious reasons, teachers using this lesson project are completely free to update or add news items, for example in Handout 3 (News Quiz), where students have to tell whether news ‘facts’ are indeed factual or not. These news items date from 2016/2017 and may outdate at some point. 
Finally, as a primer on the characteristics of fake news, Appendix 1 offers a list of fake news characteristics. For teachers who are unfamiliar with the subject or would like a refresher on how to tell if news is authentic, this may be useful as background information. It is also highly recommended to take the news quiz beforehand without looking at the answers, as it may help understand students’ mistakes later on. 
Research suggests that some fonts have a positive effect on the readability of a text for people with dyslexia (Rello & Baezo-Yates 1). Therefore, all student material is designed using Verdana, font size twelve, which is among the recommended fonts for improving readability for people with dyslexia (7).
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The first and the second lesson of this project rely in large part on information provided by the teacher and supported by material and examples presented by PowerPoint. As such, the following section will provide a detailed run-down of the lesson activities of the first two lessons. When a PowerPoint slide is referred to, this is indicated by the abbreviation ‘sl.’. In addition to this, the PowerPoint presentation features abbreviated notes on the teacher activity per slide. An overview of the PowerPoint slides and notes may be found in Appendix 2. 
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	Lesson phase
	Materials
	Suggested duration

	introduction
	Sl. 2, 3, 4, 5 / Handout 1
	15 min.



Show sl. 2 to get the students thinking about what the subject of the upcoming lesson is. This is known as a ‘praatplaat’ and, if all goes well, will get the students to ask questions and be more engaged. As the lesson begins, go to sl. 3. This introduces the project along with its simplified learning goals for students. After explaining each learning goal, click on the slide again to show the phrase: ‘why are we doing this project?’. By eliciting a response from students regarding the learning goals, they may attach their own ideas and values to the project (Ebbens & Ettekoven 23, question one). It also gives insight into what students find important and how to connect the information to this later on. Sl. 4 provides an overview of the structure of the project and introduces the final assignment. Give the students some time to read through the final assignment and the rubric. Tell them that they do not need to decide right away, but that a preference for one or two subjects may help them to focus their attention. Sl. 5 gives an overview of what is discussed per lesson using questions. Make sure there are no more questions before you move on to the next part.

Important: the introduction is the part where the students can really be sold on the project. Do not go over this part too quickly and clearly show your own enthusiasm. Make sure that the students understand how important this topic is and instill in them a sense of possibility for the final assignment, in which they have a choice about what they want to research. 


	Lesson phase
	Materials
	Suggested duration

	activation
	Sl. 6, 7 / pen and paper
	6 min. 



Starting with an assignment, the students will learn about the roles of the media. This is a form of activation (‘aansluiten bij voorkennis’). The students will have some inkling already about the role of the media in a democratic society (roles listed in notes sl. 6). Students have two minutes to write down what they think. After two minutes, ask them to list their answers and categorize them on the board. Encourage them as much as possible by responding positively and enthusiastic. When there are no more responses, ask them if they know an example of the ‘watchdog’ function of the media. If you are lucky, someone will answer by referring to Watergate or another government scandal. Sl. 7 gives an example of Watergate and abuse in the Catholic church that was unearthed by the Spotlight investigative journalist team at the Boston Globe. Emphasize how important the reporting was to uncover these scandals and what the effects were on society. Note that this is background information of media that is of a different age. Ask students if they know when this occurred (Spotlight was the most recent example, in 2002). 

Important: do not dwell on abuse in Catholic church: it is a good example of investigative journalism but may be painful if students or someone close to them have experienced abuse. The example could also be left out it if you know of such a student in your classroom or simply do not want to take the risk.

	Lesson phase
	Materials
	Suggested duration

	Assignment 
	Sl. 8 / pen and paper
	16 min. 



This assignment is meant to illustrate the difference between media in print form and the online media students are probably most accustomed to using. The details of the assignment are on the slide. While they are discussing the two stories, it is useful to walk around and have a look at the stories so that you know which students to ask to read out their stories later. When you discuss the stories in a plenary fashion, list the various types of media on the board. Try to engage the students, for instance by holding a general interview: ‘Who here recognizes themselves in the 2019 story?’, ‘Who here sometimes finds news on Instagram or Facebook?’ etc. This type of interview builds cohesion in the classroom and increases their interest in the subject (Ottenhof & Rozing 16-17). Try and elicit from the students how this change between 1980 and 2019 has changed the role of the media. What do they think is different now? Point them towards journalistic standards in print media, versus the possibilities of online media. 

	Lesson phase
	Materials
	Suggested duration

	Information + assignment
	Sl. 9, 10
	18 min. 



Sl. 9 shows the phrase ‘Fake News’ in bold letters. Ask them what to define this term, what this has do with what you have just discussed and who they associate with the term (answers in PowerPoint notes). Examples appear when you click on the slide. Move on when all students understand and show them the Ted Talk of Stephanie Busari, who offers a compelling account of the influence of fake news. Questions are included on the slide, but also in handout 2, as the slide is no longer visible when the video is played. Answers to be found in notes. In your discussion of question three, which is based on Busari’s statement that “In this day and age, we're all publishers, and we have responsibility”, refer back to the differences between ‘old’ and ‘new’ media. Media theory is complex, and it can be difficult for students to wrap their heads around everything they are told in the lesson, so help them by asking them to connect it to what they know. 


	Lesson phase
	Materials
	Suggested duration

	Closing
	Sl. 11, 12
	5 min. 



Refer back to the three questions that were central to this first lesson. If there is time, an ‘exit ticket’ is a nice way of closing off, but make sure that these bases are covered regardless, either in the last assignment or by using a work form such an exit ticket. Sl. 12 presents the homework for the next class: students are to find a fake news story of their own. This homework is the basis for an assignment in the next class, so it is highly important they bring it to class. 
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	Lesson phase
	Materials
	Suggested duration

	activation
	sl. 13
	5 min.



The title of the introduction slide, “Students Learn About Media and Fake News – You Won’t Believe What Happens Next!”, is meant to provoke a response from students. Some may find it funny, as it plays on the idea that students are generally uninterested in class, but others may identify it as clickbait, which is related to fake news and news forms such as the ‘listicle’, which are controversial. Engage them in this as much as possible and also ask them what their expectations are when they are confronted with a headline like this. They probably do not expect to encounter a sound piece of investigate journalism, so what does this convey to them? This is a useful primer for the language under discussion in the later slides. 

	Lesson phase
	Materials
	Suggested duration

	Repetition + primer
	Sl. 14 / clip
	6 min.



Slide 14 refers back to the lesson goals of the previous lesson. All students should still be able to formulate an answer to these questions. Show them the NOS video to give them a further example about fake news. After you have shown them the clip in its entirety, go back to the still at 0:00. This is Dutch headline that uses highly subjective language. The agenda in ‘ware gezicht’ should be mentioned and framed as political. Considering the difficulty students face in transferring their cognitive abilities to the L2, this may provide a logical mental ‘bridge’ towards using their critical thinking abilities in the L2 later on. 

	Lesson phase
	Materials
	Suggested duration

	Assignment + explanation
	Sl. 15, 16
	10 min.



Tell students to have a look at the headline and introductory lines in assignment 3. What stands out about the language? This leads up to a discussion of objective language versus the biased language that is often used in fake news. Students take a minute to consider the language of the headline and the first sentence. Elicit the response from them and then walk them through the text, pointing out the use of the words “epic” and “demonize”, asking them what the effect is. The next slide, sl. 16, gives background on biased language. Make sure students know the meaning of the word ‘biased’ before moving on. Ask students if they know what is meant by register. Make sure they understand and ask them to relate it to the informative role of the media. Media should be objective or at least try to use descriptive language. Obviously, in fake news, this is often not the case. However, this can sometimes be difficult even in respected media outlets, because language carries implicit subjectivity, for instance in the use of the phrase ‘bombardment’ to describe home government’s attack on a foreign nation, instead of the ‘terrorist attack’, which is used when the foreign nation attacks a Western government. This is often unintentional and goes unnoticed. 
The question whether language is biased is often not as nuanced in fake news stories, as it is prone to exaggeration and subjective language. Refer back to previous text. 

Important: the question of whether it is ever possible to be objective, especially in the media, is a really difficult one and should be understood as such by students. Ask students to weigh in on this subject. If a class discussion starts up, let it run. If this happens, an interesting point to raise the prioritization of news: a delayed train in Russia is not reported on in the 8 o’ clock news, because journalists decide it is not as important as, say, a delayed train in the Netherlands. Another interesting point is how beliefs can be implicit in reporting: the 8 o’ clock news does not report on crop circles because they do not believe in UFO’s.

	Lesson phase
	Materials
	Suggested duration

	Assignment 4
	Sl. 17 
	15 min. 



This exercise is meant for students to create their own checklist for fake news stories and as such, to think critically how they might recognize them based on a set of characteristics they come up with. Students have ten minutes to do the exercise and discuss it with their neighbour before a plenary discussion begins in which the teacher lists all the characteristics on the board or in Word (you may want to provide the checklist to the students in their school’s digital system as a reference). An example of such a checklist is given in Appendix 1. 



	Lesson phase
	Materials
	Suggested duration

	Assignment 5
	Sl. 18 / handout 3
	15 min.



Tell students they are now going to take a test on how well they can identify fake news stories. They should keep their checklist ready. Give them ten minutes to finish the test: this should be plenty. Part of the test is for the students to guess how many of the questions they got right, as this helps the student to develop a more accurate sense of their performance (Kirschner, Claessens & Raaijmakers 51). Ask students which of the questions they found most difficult and whether their assessment of their performance was correct. As a means of closing of the lesson and returning to the second lesson goal (sl. 3), ask them what they think the most important characteristics of a fake news story are. List them on the board. 

	Lesson phase
	Materials
	Suggested duration

	Closing
	Handout 4
	5-9 min. 



The students are now ready for their final assignment. As an exit ticket, they are to hand in their choice of final assignment along with their partner. The teacher should be available for questions. As VWO 5 students, students should be able to understand what is expected from them in the assignment (for instance, by knowing the conventions associated with ‘written report’). However, if there appears to be a glaring lack of understanding in students, this should of course be addressed.
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Lesson three, four and five are lessons for the students to work on their project. Students are held accountable for what they do during each of these lessons, as they have to fill in the group log and show it to the teacher near or at the end of each lesson. Each student should be asked at the beginning of each lesson what they plan on doing with their time during the lesson: follow up on this at the end of the lesson. In my experience, this is a tremendous help for getting students to work on their own or in pairs, as it divides the task into smaller, manageable deadlines set by themselves. It also ensures that they can be held accountable for their activities during the lesson. 
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Handout 1: Final assignment ‘Media and ‘Fake News’’ Project

You are going to delve further into a subject related to media and fake news. For this project, you need to think critically about the role of fake news in the media. 

In the grid below, you are shown options for the type of assignment you can pick, as well as for its subject. You can mix and match any type with any subject. For instance, you can give a presentation about the influence of fake news on the presidential election, but you could also make a video about this subject. 

You can work on the assignment individually or in pairs, depending on your preference. 

	Type 
	A written report (1000 words)
	A presentation (10 -15 minutes)
	A video with voice-over (7 minutes)

	Subject
	A case study of a fake news story with real consequences. 
	The influence of fake news on the U.S. presidential election in 2017. 
	The future of media and how to combat fake news. 



You will be assessed on your level of English, critical thinking, originality and research. As your research, you need to look for high quality sources, such as well-respected English language newspapers and online journals, that back up your arguments and the information you give in your final assignment. 

For extra information on grading, please see the rubric below. The assignment needs to be handed in on time, to meet the length/duration criterion and none of the work may be plagiarized (all sources need to be credited). 

To be handed in:
· Your final assignment, including a list of sources.
· A group log (see p. ) of each student’s activity during the lessons.  

For any questions, please see me in class or email me. Good luck! 
	Criterion
	3-4
	5
	6-7
	8
	9-10

	Level of English
	Due to the level of English, the information given is hard to understand.  
	There are many mistakes in spoken or written English, some that cause confusion. 
	There are some mistakes in spoken or written English, but none that cause major confusion. 
	There are a few mistakes in spoken or written English, but none that cause confusion.
	There are hardly any mistakes in spoken or written English.

	Critical thinking
	The assignment shows hardly any evidence of critical thinking. 
	The assignment shows an insufficient level of critical thinking. 
	The assignment is clear and shows a sufficient level of critical thinking. Student insight is reasonable.
	The assignment is well-thought out and shows a good level of critical thinking. Insight is above average.  
	The assignment is well-thought out and shows a very high level of critical thinking. Insight is shown to be profound.  

	Originality
	The assignment is insufficiently original. Hardly any work has been put in.   
	The assignment is insufficiently original.   
	The assignment is not very original, but reasonably attractive/interesting  
	The assignment is original and fits with the choice of subject.
	The assignment is highly original and fits very well with the choice of subject.

	Research 
	Hardly any research has been done and the sources are of poor quality. Many claims go unsupported.
	The sources used in the final assignment show an insufficient degree of independent research. Many claims go unsupported. 
	The sources used in the final assignment show a reasonable degree of independent research. There are some unsupported statements. 
	The sources used in the final assignment show a reasonable degree of independent research and are of high quality. Nearly all important statements are supported.
	The sources used in the final assignment show a high degree of independent research and are of high quality. All important statements are supported.


There is no plagiarism in this assignment and all sources are credited.	 yes	/	no
The assignment meets the length/duration criterion.				yes	/	no

Grade (total score divided by four)										________________

Group log 
The log should include the activities of each group member per lesson. For instance, finding sources, writing a text or script, editing etc. Make sure to show the log and your work to your teacher near the end of each lesson to receive a signature.


	
	Name:
	Name
	Teacher’s signature:

	Lesson 1
	
	
	

	Lesson 2
	
	
	

	Lesson 3
	
	
	












Handout 2: Ted Talk questions

1. According to Stephanie Busari, what was the ‘fake news’ in this story? 
_________________________________________________________________________________________________________________________________________________________________________________

2. How did this affect the real-life situation of the kidnapped girls?
_________________________________________________________________________________________________________________________________________________________________________________

3. “In this day and age, we're all publishers, and we have responsibility.” What does Busari mean to say with this statement? Do you agree?
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

----------------------------------------------------------------------------------

1. According to Stephanie Busari, what was the ‘fake news’ in this story? 
_________________________________________________________________________________________________________________________________________________________________________________

2. How did this affect the real-life situation of the kidnapped girls?
_________________________________________________________________________________________________________________________________________________________________________________

3. “In this day and age, we're all publishers, and we have responsibility.” What does Busari mean to say with this statement? Do you agree?
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________



Handout 3: News Quiz[footnoteRef:3] [3:  Adapted from ChannelOne, ‘Can You Spot the Fake News Story?’.] 

The following quiz tests whether you know to recognize which news article is fake and which is real. You are given two quote options for each of the six questions. Perform an internet search for each quote and find out whether the news ‘fact’ is fake or correct; write down why you think one both options is fake. 

Question 1.

Quote A: Obama signs executive order banning the national anthem al all sporting events nationwide
Quote B: Dreamer detained after speaking out may be deported, attorney says

Article A /  B is incorrect, because…
___________________________________________________________________________________________
______________________________________________________________________________________________________________________________________________________________________________________


Question 2. 

Option A: Kate McKinnon mocks Sessions as Forrest Gump on ‘SNL’
Option B: Jeff Sessions spits in face of FBI interrogator trying to get him to turn on trump

Article A /  B is incorrect, because…
_________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________




Question 3. 

Option A: Report: convicted terrorist organizing next women’s march
Option B: Malala Yousafzai’s UN speech set to music for international women’s day

Article A /  B is incorrect, because…
_________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________


Question 4.

Option A: Offering no evidence, White House calls for probe into Trump claims. Top Obama spy official denies wiretap. 
Option B: Paul Ryan confirms Obama wiretapped Trump illegally

Article A /  B is incorrect, because…
_________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________









Question 5.
Option A: Canada consider #JustinBieber as new ambassador to #USA
Option B: U.S. Soccer will require anyone on a national team to ‘stand respectfully’ during national anthems

Article A /  B is incorrect, because…
_________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________


Question 6.
Option A: Content from Bank of America: Women, the world’s greatest emerging market
Option B: About Clint Frazier’s lush locks: will the Yankees let their hair down?

Article A /  B is incorrect, because…
_________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________


Before checking the answers, please indicate how many of the answers you think you got right:    ___ out of 6.
Answer Sheet News Quiz

Question 1: A. 
	You may know that the story about Obama is not true. However, if you did not know this, there is another way to tell. If you look closely at the URL at the top of article A, you’ll see that there are extra letters after the “.com” (.co in this case). This usually means that the website is not authentic. 

Question 2: B.
	The Onion, similar to De Speld in the Netherlands, is a known source for humorous news articles in the United States. Another clue is the outrageous headline. A politician spitting in the face of an FBI investigator is most likely not true. 
	
Question 3: A.
	The Guardian is a well-known, Pulitzer Prize winning British news outlet, whereas infowars.com is far less well-known. You can also question the idea of a terrorist organizing a women’s march. 

Question 4: B. 
	Both headlines could be true. Yet similar to the previous example, The Washington Post is well-known and respected, whereas Yournewswire.com is not. Also, when you consider what may be true in this case, you should check other well-respected sources to see if they are also reporting the story. 

Question 5: A. 
	Of course, there is the difference between the New York Times, a very famous newspaper, and Burrard St. Journal, which is an unfamiliar source. However, on Twitter, verified sources have a blue check mark next to their name so that you know the information is coming from a verified account. 

Question 6: A. 
	Sometimes newspaper run ads to make a profit. However, they are bound by law to state that the article is sponsored and therefore not written from an objective standpoint. In this case, the phrase “Content from Bank of America” makes it clear that this is an ad that was paid for and written by Bank of America. 







Handout 4 - Exit Ticket

Names:	………………………………………
		………………………………………

Please indicate your choice of topic for the final assignment by circling one option out of each category. 

	Type 
	A written report (1000 words)
	A presentation (10 -15 minutes)
	A video with voice-over (7 minutes)

	Subject
	A case study of a fake news story with real consequences. 
	The influence of fake news on the U.S. presidential election in 2017. 
	The future of media and how to combat fake news. 




----------------------------------------------------------------------------------

Names:	………………………………………
		………………………………………

Please indicate your choice of topic for the final assignment by circling one option out of each category. 

	Type 
	A written report (1000 words)
	A presentation (10 -15 minutes)
	A video with voice-over (7 minutes)

	Subject
	A case study of a fake news story with real consequences. 
	The influence of fake news on the U.S. presidential election in 2017. 
	The future of media and how to combat fake news. 
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[bookmark: _Toc17130514]Appendix 1: Fake News Checklist

 This is a proposed checklist for fake news that may be used in preparation for teaching the second lesson. It is by no means complete, but offers background for teaching the class. It has been compiled by analyzing and dissecting the steps I believe are needed to think critically about news.

· What is the intent of this article?
· Is it trying to persuade me, sell something or entice me to click on it?
· Is there a political agenda behind this article?
· Does the article use subjective language or images?
· Does the article back up its claims with appropriate and legitimate sources?
· Is the headline believable or does it seem outrageous?
· Are other news outlets reporting on this story?
· What is the source of this story?
· Is it a legitimate media outlet, such as a respected newspaper?
· Does the URL look authentic?






[bookmark: _Toc17130515]Appendix 2: PowerPoint slides and notes

Slide 1 
[image: ]
Slide 2
(see slides in appendix ; picture of George Washington saying: Don’t believe in everything you read on the internet just because there is a picture with a quote next to it. (www.geckoandfly.com)

Notes: Opening slide (‘praatplaat’) for when students trickle in. 


Slide 3
[image: ]

Slide 4
[image: ]





Slide 5
[image: ] 
Slide 6
[image: ]
Notes: Role of the media: supplying information, representative for different parties and voices, ”watchdog” function i.e. checks and balances, fourth estate etc. 
After two minutes, draw a word map on the board and link the students’ answers to it, categorizing them. 



Slide 7
Left side of slide (Nixon resigns): https://images.app.goo.gl/ywUxNHhd543N9QCA6
Right side of slide: https://images.app.goo.gl/mAomrUUTxJmnpaM19 

Notes: Use to clarify the media’s watchdog function and to demonstrate the power of investigative reporting in the past (Watergate scandal and the sexual abuse in the catholic church that took place in the Boston community for years, and led to major scandals in other cities – recently the subject of the movie ‘Spotlight’)

Slide 8
[image: ]
Notes: Ask one student to read their 1980’s story and list the different types of media on the board. Ask other students to add to this list with other types of media not yet on the list. Contrast it with a 2019 story and its various types of media. Elicit what they think are the differences between the two (more different types). Ask them whether the nature of the media has also changed (possible answers: it’s quicker, less fact-checking, more news directly from the sources themselves, etc.).





Slide 9
Left side of slide: https://bgr.com/2016/11/16/facebook-fake-news-articles/ 
en right side of slide: https://images.app.goo.gl/Q5m8zMZSeW2qUh8t5

Notes: Before displaying this slide, ask students to summarize what they have learnt so far about the role of the media and how it has changed over the years. Then ask them what fake news has to do with the current media landscape. 
1. What is it? (answ. Is twofold: 1.  A term for news stories that offer incorrect information, often from a biased point of view as well as 2. a tactic for discrediting legitimate news stories –, make it very clear to them that these are two distinct definitions, for instance by using the board and numbering the answers.) 
2. Who is famous for popularizing the term? (answ. Donald Trump). 


Slide 10
[image: ]
Notes: Introduce the subject of the video briefly, as many students may not be familiar with the terrorist group Boko Haram who are kidnapping Nigerian girls and otherwise may be too busy figuring out what happened to answer the questions. 
Q1. The kidnapping was said to be a hoax by prominent figures. 
Q2. This delayed the response to the kidnapping and prevented action from being taken sooner. 
Q3. News consumers need to be aware of what they are sharing and should not just look at headlines, but check facts themselves and think critically. 

Slide 11
[image: ]


Slide 12
[image: ]




Slide 13
[image: ]
Notes: Engage students about the title of this slide as class begins. If students identify it as clickbait, ask them to define it and where it occurs. Do they think this is fake news as well? What do they expect when they see such a headline? 

Slide 14
[image: ] Notes: Ask students to formulate an answer to these questions in their heads. Recap the most salient parts from last class as you ask random students for their answer. Make sure to stress the twofold definition of fake news, specifically that it is usually written from a biased point of view. Show the videoclip after they have given their answers to give them more examples. 

Slide 15 
https://www.bbc.com/news/election-us-2016-37987306 
Notes: This leads up to a discussion of objective language versus the biased language that is often used in fake news. Students take a minute to consider the language of the headline and the first sentence. Elicit the response from them and then walk them through the text, pointing out the use of the words “epic” and “demonize”, asking them what the effect is. 


Slide 16
[image: ]

Notes: Ask students if they know what is meant by register. Make sure they understand and ask them to relate it to the informative role of the media. Media should be objective or at least try to use descriptive language. Obviously, in fake news, this is often not the case. However, this can sometimes be difficult even in respected media outlets, because language carries implicit subjectivity, for instance in the use of the phrase ‘bombardment’ to describe home government’s attack on a foreign nation, instead of the ‘terrorist attack’, which is used when the foreign nation attacks a Western government. This is often unintentional and goes unnoticed. 
The question whether language is biased is often not as nuanced in fake news stories, as it is prone to exaggeration and subjective language. Refer back to previous text. 






Slide 17
[image: ]
Notes: Explain assignment, stress that it is important for students to do this assignment on their own before discussing with their neighbour. 
Slide 18
[image: ]
Notes: Students now have some idea to identify fake news stories. Give them the handout provided and ask them to take the test. When they have finished the test, ask the students how many they got right and which one they found the most difficult. 
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[image: ]

Slide 20
[image: ]
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Start of 5-
lesson project 
‘Media and 
‘Fake News’’



u At the end of this project, you can 
name the various roles of the media 
and why they are important for a 
democracy.



u At the end of this project, you know 
how to recognize and identify ‘fake 
news’ stories. 



u At the end of this project, you are able 
to present your critical thinking 
regarding these news stories regarding 
fake news and media in the form of the 
final assignment.



Why are we doing this project?
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Structure of the project



u Lesson 1 + 2 = background information



u Lesson 3, 4 & 5 = working in pairs on your final assignment. 



u Most important skills:



Level of English, originality, critical thinking and research abilities. 



u Deadline: 
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Lesson1 + 2 = background information

u
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Project outline



u Lesson 1



u What is the role of the media? How has the media changed over the past years? 
What is fake news?



u Lesson 2



u How can you spot a fake news story?



u Lesson 3-5



u Final project; independent research with a partner.










Project outline

u

Lesson 1

u

Whatistheroleofthemedia? How has the media changed over the past years? 

What is fake news?
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Lesson 2
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u

Final project; independent research with a partner.
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What is the 
role of the 
media?



Write down as many functions of 
the media that you can think of.



2 minutes



Work on this assignment 
individually










What is the 

role of the 

media?

Write down as many functions of 

the media that you can think of.

2 minutes

Work on this assignment 

individually


image7.emf



Assignment 1



u Write the story of a day in the life of a regular boy or girl your age on a school 
day.



u Make sure to include all the times and different types of media they consume 
over the course of the day (tv, newspapers, news websites, etc.). 



u One of you writes the story as if it is set in the 1980’s, the other writes it in 
today’s setting (2019). For the 2019 story, draw from your personal 
experience. 



u Begin with this sentence: “As he/she got up, the first thing he/she did was…” 



u When you are done…



u 1. Compare your stories. When does each main character use media and what type? 
2. What are the differences between story 1 and 2? 



u 12 minutes.
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When you are done…
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1. Compare your stories. When does each main character use media and what type? 

2.What are the differences between story 1 and 2? 

u

12 minutes.
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Assignment 2



u Watch the video (6:19) and answer the following questions.



u 1. According to Stephanie Busari, what was the ‘fake news’ in this story? 



u 2. How did this affect the real-life situation of the kidnapped girls?



u 3. “In this day and age, we're all publishers, and we have responsibility.” 
What does Busari mean to say with this statement? Do you agree?





https://www.ted.com/talks/stephanie_busari_how_fake_news_does_real_harm?utm_campaign=tedspread&utm_medium=referral&utm_source=tedcomshare







Assignment 2

u

Watch the video(6:19) and answer the following questions.

u

1.According to Stephanie Busari, what was the ‘fake news’ in this story? 

u

2.Howdidthisaffectthereal-lifesituationofthekidnapped girls?

u

3.“In this day and age, we're all publishers,and we have responsibility.” 

What does Busarimean to say with this statement? Do you agree?
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Learning goals



u What is the role of the media?



u How has the media changed over the past years? 



u What is fake news?
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Homework



u Look for a ‘fake news’ story online (such as on Facebook) 
and bring it to next class. 



u A screenshot or a link on your phone is fine. Make sure to 
include the whole article (not just the headline).



u Be prepared to discuss it in class!
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What Happens 



Next!
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project
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Last class



What is the role of the 
media? 



How has the media changed 
over the past years? 



What is fake news?





https://nos.nl/video/2220822-voorbeelden-van-nepnieuws.html







Last class

What is the role of the 

media? 

How has the media changed 

over the past years? 

What is fake news?


image13.emf



Biased language



u Register



u Informative role of the media



u Objectivity
u Terrorist attack vs. bombardment



u Exaggeration



u “The most epic way possible”



u Subjective



u “Demonized”
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Assignment 4



u Trade the fake news story you brought as your homework with 
your neighbour. Without discussing the story, complete the 
following steps. 
u Step 1: Read the story. 



u Step 2: Write down how you can tell that the news is fake. 



u When you are both finished, compare your findings with your 
partner. Explain how you could tell the story was fake and 
expand your list. 



u Be prepared to report your findings to class. 



u 10 minutes
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Assignment 5



u You are going to take a quiz to see if you can recognize fake news stories.
Keep your checklist for fake news stories in mind as you work on the next 
assignment. 



u You have 10 minutes to take the test and check your work (answer sheet in
hand-out)










Assignment 5
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Final assignment



u As an exit ticket, hand in your choice for the final 
assignment. 



u Next 3 lessons: work in pairs on final assignment in 
computer room.



u Questions? 
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Sources



u Hillary news story. https://bgr.com/2016/11/16/facebook-fake-news-
articles/



u Boston Globe. https://images.app.goo.gl/mAomrUUTxJmnpaM19



u Nixon resigns. https://images.app.goo.gl/ywUxNHhd543N9QCA6



u Donald Trump tweet. https://images.app.goo.gl/Q5m8zMZSeW2qUh8t5



u George Washington quote. https://images.app.goo.gl/dGt8yjSvqmrqNAbz7





https://bgr.com/2016/11/16/facebook-fake-news-articles/
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